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Introduction to the SCALED Course 

Joanna Nijakowska 

Aims and rationale 

The SCALED course aims to promote equity, anti-discrimination, and inclusion in 

language education through increasing accessibility and universal design in course 

planning, design and implementation. It focuses on diverse learners, including 

learners with special needs.  

The course advocates the idea that student diversity is a norm, and it should be 

celebrated. We believe that designing educational environments and experiences 

with an average student in mind, following the one-size-fits-all approach is not 

effective. In contrast, when instructional design is more universal, it targets the 

broadest possible range of learners and proactively addresses the potential barriers 

to learning.  

The SCALED course supports universal design – an approach where instructors and 

teachers provide options and choices available to all learners in a class because it 

helps to avoid stigmatising learners as being different. In many countries multi-tiered 

systems of learner support, which make use of both universal design and 

accommodations offered to individual learners, are in place. The course refers to 

instructional and assessment accommodations as well. Attention is given to meeting 

special needs that language learners may have, which may require a more 



 

Project SCALED - Supporting Content and Language Learning Across Diversity (EOG/21/K4/W/0127W/0174) 

benefits from a EUR 100,266 grant from Iceland, Liechtenstein and Norway through the EEA Grants. 

This publication reflects the views only of the authors, FRSE - Education Programme Operator and the EEA 

Grants cannot be held responsible for any use which may be made of the information contained therein. 

 

2 

 

individualised approach or the use of assistive technology. These needs may stem 

for instance from sensory and mobility impairments or specific learning difficulties. 

Target audience 

The course responds to the needs of the academic and school community and has 

been designed to be part of the initial training and continuing professional 

development of pre-service and in-service school teachers and academic teachers 

working in the context of foreign language teaching (FL) and education through 

language (Content and Language Integrated Learning – CLIL, English Medium 

Instruction – EMI). The course equips teachers with tools to eliminate barriers and 

effectively include the maximum number of students in language education.  

Methodology and pedagogical strategies 

The SCALED course follows recent trends in teacher education in terms of its 

structure and methodology by implementing task-based instruction and teacher 

reflection. Its pedagogical strategies are in line with inclusive teaching and universal 

design. The course integrates self-study, experiential learning, critical thinking, and 

professional enquiry and reflection. The course has been designed so as to enable 

implementation in online self-study, hybrid (face-to-face and online – synchronous 

and asynchronous) and face-to-face modes. 

The course uses task-based instruction and teacher reflection in developing teacher 

knowledge and skills in equitable and accessible language education. The course 

incorporates the model of the teacher as a reflective practitioner (Wallace, 1991), 

according to which reflective teachers:  
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• experiment with new ideas and methodologies promoting learner-centred 

teaching, critically evaluate the learning content,  

• question and verify assumptions and beliefs about teaching and learning,  

• creatively adapt their teaching, 

• reflect on the outcomes of the learning and teaching processes.  

In this model, the trainer/instructor plays a role of a moderator and facilitator rather 

than a model and a controller.  

Many features of reflective teaching embodied in the course are fundamental to 

inclusive teaching. The following instances of reflective teacher behaviour are 

inclusive and encouraged in the course: 

• questioning and redefining personal beliefs and values concerning the 

learning needs of all students (not just those with special needs),  

• giving careful consideration and thought to classroom situations and case 

studies, 

• paying attention to what is to be taught and how it is to be taught so that all 

learners can benefit, 

• taking initiative to trigger development and change,  

• seeking out and trying new things to support all learners and to solve 

different dilemmas of the classroom, 
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• consulting and discussing new ideas and initiatives with colleagues (Minott, 

2019).  

Inclusive pedagogy promoted by the course aims to provide appropriate equitable 

support to all learners and to extend what is available to everybody rather than to 

offer provision for most with additional or different experiences for some (Florian & 

Spratt, 2013). It responds to individual differences between learners but attempts to 

avoid the stigma of treating some learners as different and the marginalisation 

caused by designing the teaching process only with individual learners in mind 

(Black-Hawkins & Florian, 2012; Florian, 2014). Options and choices are offered to 

everybody in the class instead of differentiated supports available only for some 

students (CAST, 2018; Meyer et al., 2014; Novak, 2022; Torres & Rao, 2019). 

Course content 

The course modules have as their central goal effectively including diverse learners 

in language education through active presence, participation, and engagement. It is 

important to note that inclusion has many faces and is operationalised in different 

ways in different countries. The modules in the course cover different aspects of 

increasing accessibility in language education and offer ways of providing 

appropriate equitable support to diverse learners by overviewing a range of possible 

supports and accommodations.  

Accommodations may be differently defined, categorised, and administered in 

different countries. Often what is defined as an accommodation (available to an 

individual learner) in one country or context in other countries or contexts is offered 
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as a universal feature (available to all learners). We share the belief that responding 

to individual differences across learners should be done in an informed, sensitive, 

and respectful way which prevents the marginalisation that can occur either when 

some students in a class are treated differently or when some learners are deprived 

of access to experiences, contents, resources, or settings that other learners have 

access to. 

The course is composed of ten modules that tackle several issues crucial for 

effective inclusion in language education, all of them linked by the concept of 

accessibility.  

The course comprises ten modules:  

• Module 1: Responding to diversity: Inclusion and accessibility – Astrid 

Gillespie & Hege Knudsmoen, 

• Module 2: Accessible learning: Universal Design for Learning – Joanna 

Nijakowska, 

• Module 3: Accessible learning: Instructional accommodations – Joanna 

Nijakowska, 

• Module 4: Universal Design for Learning: Accessible and usable digital 

learning materials – documents – Weiqin Chen & Norun Christine 

Sanderson, 
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• Module 5: Universal Design for Learning: Accessible and usable digital 

learning materials – multimedia – Weiqin Chen & Norun Christine 

Sanderson, 

• Module 6: Universal Design for Learning: Accessible online learning 

platforms – Dorota Sidor, 

• Module 7: Making language education accessible to students with ADHD, 

Autism, and Dyslexia – Veerle Garrels, 

• Module 8: Making language education accessible to visually impaired and 

blind students – Zbigniew Drzazga, 

• Module 9: Inclusive and accessible Language Assessment – Dina Tsagari, 

• Module 10: Making language education accessible to students with diverse 

language and cultural background – Agnieszka Kałdonek-Crnjaković. 
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SCALED course – formats 

The SCALED course is available on an open license and can be accessed in 

different ways, namely in the book/file format and in the online course format for 

distance learning. The course in the book/file format is available on the SCALED 

project website for browsing and reading online as well as for download and print as 

pdf files. These files include links and QR codes to electronic resources used in the 

course. Users can choose to browse or download the whole course or individual 

modules.  

 

The course is also available as a remote online course for self-study on the e-

learning platform of the University of Warsaw – Kampus. 

 

Course duration 

The course consists of ten modules and is planned to afford maximum flexibility to 

instructors and participants, offering a choice of compulsory and optional tasks and 

steps within tasks as well as additional resources so that it can cover a period of from 

https://scaled.uw.edu.pl/output-2/
https://scaled.uw.edu.pl/output-2/
https://scaled.uw.edu.pl/output-3/
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one to two semesters/terms. It should be noted that due to the complexity of the 

subject matter, the modules vary in length with some of them requiring a more 

intense and extensive time and effort investment. The course is designed so that the 

course takers and instructors have an opportunity to choose activities and plan their 

learning path throughout the course to meet both their individual needs and 

learning/course objectives. 

The self-study version of the course is planned for one semester/term (from 10 to 15 

weeks). Each module is planned to cover a minimum of 120-minute direct study time 

and to provide a minimum of 2-3 hours of outside-the-classroom study and 

preparation time. The course participants are expected to spend approximately 5-6 

hours on completing a module. Completing the whole course requires about 30 hours 

of classwork and 30 hours of outside classroom study and preparation time. A 

considerably larger amount of time needs to be allocated if the materials are adapted 

to be used during interactive online classes (synchronous online classes, involving 

an instructor/trainer working with a group of online course participants) or during 

onsite face-to-face classes. In these settings group interaction involving pair and 

group activities, panels and discussions, role-playing, sharing experiences and 

reflection, which constitutes a crucial element that can considerably enhance learning 

outcomes, requires allocating sufficient time. In these settings the course can be 

taught over a minimum of 10 to 15 weeks (depending on the length of the 

semester/term) or a maximum of 20 to 30 weeks.  
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Notes and suggestions for trainers/instructors 

The modules in the course follow a template, with predefined elements and their 

sequence, including:  

• an introduction, 

• learning objectives, 

• a list of compulsory and optional tasks and steps – which helps to navigate 

through the module, 

• four to six tasks, each including detailed instructions to all steps, materials, 

resources and notes for the trainer, 

• a list of references, 

• extra resources and recommended reading, 

• a module summary, 

• a list of key points/lessons learned from the module and a quiz.  

Each module provides notes for the trainers on classroom management offering 

suggestions on adapting the self-study tasks to group work context. Options for 

classroom management are greater when trainees have access to different devices 

(e.g., computers, smartphones, headphones) so that they can have individualised 

and customised access to digital materials. This allows them to work at their own 

pace, for instance to watch a video with closed captions and at slower playback 
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speed. Course instructors should choose classroom management options most 

suitable to and feasible in their teaching context and note that the suggested time 

required to complete a given task is approximate time and it may depend on the 

group’s dynamics. 

When you work with a book/file version of the course (online or printed), please 

instruct the trainees to either click the link (if they browse the text online) or scan the 

QR code (if they work with printed materials) to access the materials (e.g., a website 

or a video). A smart phone camera can be used to scan the QR codes. 

Trainees should be instructed that they can customise and individualise the 

experience of watching the YouTube videos by setting the options that will make the 

video more accessible to them such as the size of the screen, the playback speed 

and quality of the video, subtitles/closed captions, translation into a selected 

language, and transcript. Also, the videos are divided into short chapters, which 

allows trainees to watch selected fragments.  

Trainees should be also instructed about how they can use the text-to-speech 

functions (read out loud and immersive readers) in pdf documents and on websites. If 

they prefer listening to the text or reading and listening at the same time, they may 

activate the “Read out loud function” in the pdf document. 

 

https://www.adobe.com/acrobat/hub/how-to/how-to-read-pdf-aloud
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If they read the text on the website, they may use the “Immersive reader on websites” 

extension in Chrome. To get started, they select the text on the website they want to 

read, right-click it, and choose “Help me read this!” function. In the course modules 

you will find more suggestions on how to use freely available technology, software 

and apps to increase accessibility of various resources and facilitate the learning 

process. 
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Module 5. Universal Design for Learning: Accessible 

and usable digital learning materials – multimedia 

Weiqin Chen & Norun Christine Sanderson  

Introduction 

Much of the digital learning materials used in language teaching are in the form of 

multimedia such as images, videos, and audio files. Considering that students may 

have a disability and some use assistive technologies to access digital learning 

materials, it becomes important to make sure that the digital learning materials we 

use are accessible to as many students as possible. 

This module focuses on how to improve the accessibility of multimedia such as 

images, audio and video, and offers insights into why this is important. The module 

also includes guidance for implementing selected accessibility features in multimedia 

materials such as adding alternative text to images and adding captions to a video. 
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Learning outcomes  

Upon completing this module, you will be able to: 

● Understand and explain why it is important to ensure multimedia used in/as 

digital learning materials are accessible 

● Assess accessibility features of multimedia materials 

● Create accessible images, video and audio materials 

● Communicate the importance of multimedia accessibility and practical tips to 

others 

Tasks you will do 

In this module you will do the following tasks: 

● Task 1. Understanding barriers in multimedia content 

o Step 1. Types of multimedia content 

o Step 2. Barriers in multimedia content 

o Step 3. Ideas for addressing barriers 

● Task 2. Making images accessible in a MS Word document 

o Step 1. Decorative image 

o Step 2. Informative images with alternative text 

o Step 3. Checking image accessibility (optional) 

o Step 4. Challenges in making images accessible 

● Task 3. Making audio and video accessible  

o Step 1. Benefits of video captions 

o Step 2. Understanding the procedure of captioning a video 
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o Step 3. Practise adding captions to a video 

o Step 4. Audio and video transcript 

o Step 5. Audio description of visual information (optional) 

● Task 4. What have you learnt? 

o Step 1. Reflecting on experiences  

o Step 2. Recommendations for good practices 

o Step 3. Sharing experiences and good practices 

Task 1. Understanding barriers in multimedia content  

Task instructions  

Multimedia content can be found in digital documents, presentations and on the web. 

In this task you will identify and understand the barriers in multimedia content for 

different people.  

Task duration 

Time required to complete the task: 40 minutes  

Step 1. Types of multimedia content 

Write down all the multimedia content types you use in your work or study, such as 

images, videos, audios, charts, graphs, diagrams, and any other multimedia.  
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Step 2. Barriers in multimedia content 

Read about A day in the life of... Carole and Lars and think about possible barriers 

for them in the multimedia content, considering their conditions. For example, a lack 

of text description for images may be a barrier for Carole who is blind. In Table 1 

write down 2-3 major barriers for Carole and Lars. 

 

Table 1 

Possible barriers in the multimedia content that Carole and Lars can experience and 

ideas for addressing these barriers. 

 Possible barriers in the 

multimedia content 

Ideas for addressing barriers 

Carole   

Lars   

 

https://drive.google.com/drive/folders/1U5OvJspU6182-nfpP0j6a7HVqBUfaDKu?usp=share_link
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Step 3. Ideas for addressing barriers 

Think about how multimedia content can be made accessible for Carole and Lars. 

Come up with 2-3 ideas for each of them. Write down your answers in Table 1 in 

Step 2. 

Notes for the trainer  

This task can be assigned to individual students or student groups. It is also possible 

to choose other persons in the A day in the life of... and ask students to identify 

barriers and think about ideas for addressing the barriers. 

 

Task 2. Making images accessible in a MS Word document 

Task instructions  

In this task you will practise how to make images accessible in MS Word, following 

the instructions by Microsoft on adding alternative text to a shape, picture, chart, 

SmartArt graphic, or other object. 

 

https://drive.google.com/drive/folders/1U5OvJspU6182-nfpP0j6a7HVqBUfaDKu?usp=share_link
https://support.microsoft.com/en-us/office/add-alternative-text-to-a-shape-picture-chart-smartart-graphic-or-other-object-44989b2a-903c-4d9a-b742-6a75b451c669#PickTab=Windows
https://support.microsoft.com/en-us/office/add-alternative-text-to-a-shape-picture-chart-smartart-graphic-or-other-object-44989b2a-903c-4d9a-b742-6a75b451c669#PickTab=Windows
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We differentiate between decorative images and informative images. Decorative 

images do not add information to the content of a document and its purpose is to add 

visual decoration or styling. Informative images such as illustrations, photos, charts, 

convey information that is important for understanding the content of a document. 

The W3C Web Accessibility Initiative provides more information about decorative 

images and informative images. 

 

Task duration 

Time required to complete the task: 60 minutes 

Step 1. Decorative image 

Open the Word document you created in Module 4 and add a decorative image. You 

can also create a new Word document or use another one of your existing 

documents. If needed, please refer to the video on how to insert images or pictures in 

a Word document by Microsoft (1:12). 

 

https://www.w3.org/WAI/tutorials/images/
https://www.w3.org/WAI/tutorials/images/
https://support.microsoft.com/en-us/office/insert-pictures-3c51edf4-22e1-460a-b372-9329a8724344
https://support.microsoft.com/en-us/office/insert-pictures-3c51edf4-22e1-460a-b372-9329a8724344
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Mark the image as decorative following the instructions by Microsoft on adding 

alternative text to a shape, picture, chart, SmartArt graphic, or other object. 

 

Step 2. Informative images with alternative text 

Add two informative images (one photo and one chart) in your document. If you 

already have a document with informative images, use this document. Add 

alternative text (aka ‘alt’ text) to these images following the instructions in the video 

Improve accessibility with alt-text (2:08). 

 

Now you have made your own document with accessible images. You can download 

this example document with accessible images and compare your document with it. 

 

Pay attention to how images are made accessible. 

  

https://support.microsoft.com/en-us/office/add-alternative-text-to-a-shape-picture-chart-smartart-graphic-or-other-object-44989b2a-903c-4d9a-b742-6a75b451c669#PickTab=Windows
https://support.microsoft.com/en-us/office/add-alternative-text-to-a-shape-picture-chart-smartart-graphic-or-other-object-44989b2a-903c-4d9a-b742-6a75b451c669#PickTab=Windows
https://support.microsoft.com/en-us/office/video-improve-accessibility-with-alt-text-9c57ee44-bb48-40e3-aad4-7647fc1dba51
https://support.microsoft.com/en-us/office/video-improve-accessibility-with-alt-text-9c57ee44-bb48-40e3-aad4-7647fc1dba51
https://drive.google.com/drive/folders/1t_s5Zw7pFyvWAKjD6uxCK-03DOch_0U3?usp=share_link
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Step 3. Checking image accessibility (optional) 

Use the ‘Check accessibility’ feature in MS Word to check if the images are 

accessible. You can learn how to check document accessibility in Word by Microsoft 

(1:11). 

 

Save the document as an accessible PDF file following the guidelines of creating 

accessible PDFs by Microsoft.  

 

Step 4. Challenges in making images accessible 

Think about the challenges of making images accessible. For example, how to 

decide if an image is decorative or informative? What information should be included 

in the alternative text for an informative image? Come up with 2-3 challenges in 

relation to the purpose and context of the different types of images. 

Notes for the trainer  

Possibly prepare a document with different types of images that are not accessible 

and distribute it to students when assigning the task.  

https://support.microsoft.com/en-us/office/video-check-the-accessibility-of-your-document-9d660cba-1fcd-45ad-a9d1-c4f4b5eb5b7d
https://support.microsoft.com/en-us/office/create-accessible-pdfs-064625e0-56ea-4e16-ad71-3aa33bb4b7ed
https://support.microsoft.com/en-us/office/create-accessible-pdfs-064625e0-56ea-4e16-ad71-3aa33bb4b7ed
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Perhaps also make Step 4 a classroom activity. This requires students to complete 

Step 1-3 pre-class.  

Task 3. Making audio and video accessible 

Task instructions  

In this task you will understand the benefits of captions and transcripts and practise 

how to add captions to a YouTube video. 

Task duration 

Time required to complete the task: 90 minutes 

Step 1. Benefits of video captions 

Watch this video about captions by W3C (0:48)  

 

Write down who can benefit from captioned videos. 

  

https://www.w3.org/WAI/perspective-videos/captions/
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Step 2. Understanding the procedure of captioning a video 

Watch the video How to caption your video on YouTube (5:12). 

 

Write down what you need to do to caption a video.  

Step 3. Practise adding captions to a video 

Use your own video or download this video “My experiences with captions” (1:48).  

 

Add captions to the video following the instructions in the video you watched in 

Step 2. 

Step 4. Audio and video transcript 

Read the information about transcripts provided by W3C. 

 

Think about the benefits of transcripts. Write down 2-3 reasons why transcripts are 

important. 

https://www.youtube.com/watch?v=IrMMP93-6kI
https://vimeo.com/203448579
https://www.w3.org/WAI/media/av/transcripts/
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Step 5. Audio description of visual information (optional) 

Read the information about Description of Visual Information by W3C.  

 

Consider the needs of users with visual impairments such as Carole.  

 

Write down 2-3 reasons why it is important to provide audio descriptions of visual 

content and actions in a video. You can also compare your notes with fellow 

students. 

Notes for the trainer  

It is also possible to ask students to make their own YouTube video by following the 

guidelines for recording and uploading a video by YouTube.  

 

Perhaps this task is better assigned to student groups. 

https://www.w3.org/WAI/media/av/description/
https://docs.google.com/document/d/1jYJKRCNhnW61jxjfW1MgmTnD2DrpopoT/edit?usp=share_link&ouid=115390669698576399685&rtpof=true&sd=true
https://support.google.com/youtube/answer/57409?hl=en
https://support.google.com/youtube/answer/57409?hl=en
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In Step 5, it is possible to assign students to groups for comparing notes in 

classrooms. 

Task 4. What have you learnt? 

Task instructions  

In this task you will reflect on your experiences in making multimedia content 

accessible. 

Task duration 

Time required to complete the task: 45 minutes 

Step 1. Reflecting on experiences 

Reflect upon the previous tasks you have completed, and the steps taken to improve 

the accessibility of the multimedia content. Consider the following questions for 

reflection and take notes of your reflection according to these questions: 

● What have you learnt from the tasks that you find the most useful in your own 

teaching context?  

● What did you find the most difficult?  

● What surprised you the most?  

● What are the most important take-aways for you?  

● If you were to tell your colleagues or fellow students about this module, what 

would you tell them?  
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Step 2. Recommendations for good practices 

Make a list of recommendations that might be useful for your colleagues to make 

their multimedia content accessible in the future. The recommendations can be 

related to alternative text for different types of images, video captions, transcripts and 

audio description of visual content. Keep in mind the most common errors and the 

diversity of people, referring to the Carole and Lars in A day in the life of... 

 

Step 3. Sharing experiences and good practices 

This step is optional for those who are in a self-study mode. 

Share and discuss your experiences and recommendations with fellow students. 

Consider the following questions for discussion: 

● Are there differences in your experiences? If so, how do they differ? 

● Are there differences in the recommendations you made? If so, what are the 

differences? 

● Can you think of any explanations for the differences and similarities?  

Notes for the trainer  

Perhaps Step 3 can be made a classroom activity. This requires students to 

complete Step 1 and 2 before the class. 

https://drive.google.com/drive/folders/1U5OvJspU6182-nfpP0j6a7HVqBUfaDKu?usp=share_link
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List of resources 

Task 1 

MOOCAP project. (n.d.). A day in the life of… https://moocap.gpii.de/?page_id=33 

Task 2 

Microsoft Support. (n.d.) Add alternative text to a shape, picture, chart, SmartArt 

graphic, or other object. https://support.microsoft.com/en-us/office/add-alternative-

text-to-a-shape-picture-chart-smartart-graphic-or-other-object-44989b2a-903c-4d9a-

b742-6a75b451c669#PickTab=Windows 

W3C Web Accessibility Initiative (WAI). (2022, February 08). Images tutorial. 

https://www.w3.org/WAI/tutorials/images/ 

Microsoft Support. (n.d.). Insert pictures. https://support.microsoft.com/en-

us/office/insert-pictures-3c51edf4-22e1-460a-b372-9329a8724344 

Microsoft Support. (n.d.). Improve accessibility with alt-text. 

https://support.microsoft.com/en-us/office/video-improve-accessibility-with-alt-text-

9c57ee44-bb48-40e3-aad4-7647fc1dba51 

Microsoft Support. (n.d.). Check document accessibility in Word. 

https://support.microsoft.com/en-us/office/video-check-the-accessibility-of-your-

document-9d660cba-1fcd-45ad-a9d1-c4f4b5eb5b7d 

Microsoft Support. (n.d.). Create accessible PDFs. https://support.microsoft.com/en-

us/office/create-accessible-pdfs-064625e0-56ea-4e16-ad71-3aa33bb4b7ed 

https://moocap.gpii.de/?page_id=33
https://support.microsoft.com/en-us/office/add-alternative-text-to-a-shape-picture-chart-smartart-graphic-or-other-object-44989b2a-903c-4d9a-b742-6a75b451c669#PickTab=Windows
https://support.microsoft.com/en-us/office/add-alternative-text-to-a-shape-picture-chart-smartart-graphic-or-other-object-44989b2a-903c-4d9a-b742-6a75b451c669#PickTab=Windows
https://support.microsoft.com/en-us/office/add-alternative-text-to-a-shape-picture-chart-smartart-graphic-or-other-object-44989b2a-903c-4d9a-b742-6a75b451c669#PickTab=Windows
https://www.w3.org/WAI/tutorials/images/
https://support.microsoft.com/en-us/office/insert-pictures-3c51edf4-22e1-460a-b372-9329a8724344
https://support.microsoft.com/en-us/office/insert-pictures-3c51edf4-22e1-460a-b372-9329a8724344
https://support.microsoft.com/en-us/office/video-improve-accessibility-with-alt-text-9c57ee44-bb48-40e3-aad4-7647fc1dba51
https://support.microsoft.com/en-us/office/video-improve-accessibility-with-alt-text-9c57ee44-bb48-40e3-aad4-7647fc1dba51
https://support.microsoft.com/en-us/office/video-check-the-accessibility-of-your-document-9d660cba-1fcd-45ad-a9d1-c4f4b5eb5b7d
https://support.microsoft.com/en-us/office/video-check-the-accessibility-of-your-document-9d660cba-1fcd-45ad-a9d1-c4f4b5eb5b7d
https://support.microsoft.com/en-us/office/create-accessible-pdfs-064625e0-56ea-4e16-ad71-3aa33bb4b7ed
https://support.microsoft.com/en-us/office/create-accessible-pdfs-064625e0-56ea-4e16-ad71-3aa33bb4b7ed
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Task 3 

W3C Web Accessibility Initiative (WAI). (2019, January 23). Web accessibility 

aerspectives: Video captions. https://www.w3.org/WAI/perspective-videos/captions/ 

Zimmermann, G. (2015). How to caption your video on YouTube. [Video]. Youtube. 

https://youtu.be/IrMMP93-6kI 

Zimmermann, G. (2017). My experience with captions by Gottfried Zimmermann. 

[Video]. Vimeo. https://vimeo.com/203448579 

W3C Web Accessibility Initiative (WAI). (2021, April 12). Transcripts. 

https://www.w3.org/WAI/media/av/transcripts/ 

W3C Web Accessibility Initiative (WAI). (2022, August 24). Description of visual 

Information. https://www.w3.org/WAI/media/av/description/ 

MOOCAP. (n.d.). Carole – Blind. https://moocap.gpii.de/?page_id=35 

YouTube. (n.d.). Record & upload a video. 

https://support.google.com/youtube/answer/57409?hl=en 

Task 4 

MOOCAP project. (n.d.). A day in the life of… https://moocap.gpii.de/?page_id=33 

Extra resources and recommended reading 

WebAIM. (n.d.). Alternative text. https://webaim.org/techniques/alttext/ 

WebAIM. (n.d.). Captions, transcripts, and audio descriptions. 

https://webaim.org/techniques/captions/ 

https://www.w3.org/WAI/perspective-videos/captions/
https://youtu.be/IrMMP93-6kI
https://vimeo.com/203448579
https://www.w3.org/WAI/media/av/transcripts/
https://www.w3.org/WAI/media/av/description/
https://moocap.gpii.de/?page_id=35
https://support.google.com/youtube/answer/57409?hl=en
https://moocap.gpii.de/?page_id=33
https://webaim.org/techniques/alttext/
https://webaim.org/techniques/captions/
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National Center on Accessible Educational Materials at CAST. (n.d.). Creating 

accessible video. https://aem.cast.org/create/creating-accessible-video 

Module summary  

Congratulations on completing this module on creating accessible multimedia! 

In this module you identified and gained awareness on the barriers people may 

experience when accessing multimedia content and reflected on how multimedia 

content can be made accessible. 

You practised making images accessible, learned about the difference between 

decorative and informative images and when to add alternative text to images, and 

reflected on challenges related to making images accessible. You also had the option 

to test if the images added to a document are accessible by using the accessibility 

checker feature in MS Word. 

You also practised adding captions to YouTube videos, learned about the importance 

of video captions and transcripts, reflected on what you learned, and discussed this 

with others. You also had the option to learn about audio descriptions and reflect on 

why audio descriptions are important. 

Finally, you reflected on the necessary steps to make multimedia accessible and 

made some recommendations for best practices to share with your colleagues, and 

discussed your reflections and recommendations with other students. 

https://aem.cast.org/create/creating-accessible-video
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In the next module, the focus is on accessibility in educational technology such as e-

learning platforms, and you will among other things learn about web accessibility and 

how to evaluate the accessibility of digital educational tools. 

Key points/lessons from the Module  

● Multimedia content can be found in digital documents, presentations and on 

the web.  

● Many people can experience barriers accessing multimedia content for a 

variety of reasons. 

● Alternative text must be added to all images, charts, shapes etc. that convey 

information to the reader. Those images, shapes etc. that are only decorative 

must be marked as decorative. 

● Video captions show as text on the screen what is being said in the video. You 

can add captions using YouTube. 

● Transcripts are text versions of what is said in a video or audio file.  

● Audio descriptions describe visual content and actions in a video. 

Quiz 

Choose the correct answer(s). Note that more than one option may be correct. 

1. What are the examples of multimedia accessibility features? (Select all that 

apply.) 

A: Video captions 

B: Bright colour and loud music 
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C: Flashing lights and animated text 

D: Alternative text for an image 

2. Why is multimedia accessibility important?  

A: It ensures that everyone can access and benefit from multimedia content 

B: It is only important for people with disabilities 

C: It is not important at all 

D: It is important, but only for certain types of media 

3. Who benefits from video captions? (Select all that apply.) 

A: People who are deaf or hard of hearing 

B: Only people who speak a different language than the audio in the video 

C: People who are in loud environments and cannot hear the audio 

D: People who are blind or visually impaired 

E: People with cognitive and learning disabilities who need to see and hear 

the content to better understand it 
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4. Is this a decorative image? 

 

A: Yes 

B: No 

C: It depends on the purpose of the image and its context 

5. What is the alternative text for this image? 
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A: No need for alternative text because it is a decorative image 

B: A dog sitting on a rock with a red sock on its front right paw 

C: The alternative text depends on the purpose and the context of the image 

Notes for the trainer  

1. A, D 

2. A 

3. A, C, E 

4. C 

5. C 
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